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English as a medium of instruction (EMI) in teacher education is a developing
phenomenon, and related research is limited. In Taiwan, some teacher education
programs are gradually offering EMI courses for pre-service teachers to enhance their
EMI pedagogical knowledge and skills through course training. To understand whether
pre-service teachers gain profit from EMI courses, one possible way is to explore pre-
service teachers’ perceptions. In view of this, the present study investigated pre-service
teachers' perceptions of an EMI course, including how they sensed the course content,
their learning and motivation, what factors they perceived to facilitate and hinder their

learning, and their suggestions for improving the EMI course.

The EMI course in this study is called “Curriculum Development and Design
(bilingual instruction)”, which is an education course offered at a teacher training
university in southern Taiwan, and is also a required course for pre-service teachers.
Twenty-three pre-service teachers from different departments took this course and
participated. Data collected included an online survey and the pre-service teachers'
reflection papers. Quantitative data obtained from the online survey were analyzed
through descriptive statistics, the numbers and percentages of the participants’
responses to each question were recorded. Qualitative data from the reflection papers
were analyzed through content analysis.Two raters, the researcher and a university
instructor, evaluated the data to identify similar phrases, categorize them, and generate

themes.

The results of analysis indicated that the pre-service teachers' overall perceptions
of course content and their learning tended to be more positive, and perceived

motivation was moderate. Facilitating factors were associated with (1) language (e.g.,



the use of L1 opportunely and properly to scaffold learning; using simple English and
speaking English slowly during instruction), (2) curriculum (e.g., diverse learning
activities and more peer interaction), and (3) instructor (e.g., the support from the
instructor; the instructor as a role model). Hindering factors were related to (1) lower
language proficiency, (2) lackof prior knowledge or little understanding of subject
content before EMI classes, and (3) the faster pace of instruction(e.g., few or short
pauses during instruction). As for the suggestions, some of the pre-service teachers’
suggestions for improvement conflicted. For example, some pre-service teachers
suggested the need for more Chinesewhile some preferred more English. This may be
due to the different levels of pre-service teachers’ English proficiency and background

knowledge of subject content.

Finally, based on the findings, this study provides some pedagogical implications
to help teacher educators and teacher preparation programs implement EMI more
effectively. First, lower language proficiency and lack of content knowledge prior to
EMI courses would make learning in EMI classes more difficult. It 1s suggested that
teacher training institutions can provide prerequisite courses (e.g., language learning
courses, the same education course delivered in Chinese) for pre-service teachers, and
guide them to take these courses before taking EMI courses. Second, the faster pace of
instruction affects pre-service teachers’ understanding of subject content. Teacher
educators are suggested to pause moderately or pause several times before moving on
to teach a new unit or concept, which could provide time for pre-service teachers to
digest and reflect on current learning content, or discuss questions that puzzle them
with peers. Third, this study found the facilitating factors perceived to smooth the way
of learning in EMI courses. It is recommended that teacher educators implementing

EMI 1n subject teaching grasp these factors and use corresponding strategies.



